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Summary. The number of tasks have been setin front of a modern school, among which special attention is
paid 10 the formation of a polylingual personality ot a schoolchild who is fluent in at least three languages. To
smplement these strategic goals of education, a program was chosen for the profiling of school education and the
maimtenance of @ number of subjects in foreign languages. This article examines the characteristics of the meth-
odology of integrated teaching of the subject and language (Content Language Integrated Learning), consistently
revealing its features, advantages, ways and methods of its implementation in the education system. Also, the
article deseribes various classifications of CLIL models, the main principles underlying the planning of lessons
courses on studying subjects in a foreign language. In addition. the article reveals the essence of the concept
of Scaffolding. which the authors of the methodology give special importance to, taking into account the double
nature of the difficulties that the trainee faces. emphasizes the importance of organizing the support of the trainee
during educational process through a system of specially developed actions. The authors of the given article pro-
pose the competence-based Model of a CLIL teacher which can be used as a guide in the process of preparing
future CLIL teachers at pedagogical faculties and suggest the use of Teacher’s Portfolio as a tool to form the
teacher of 4 new "hybrid” type.

Keywords: multilingual education, profile education, Content Language Integrated Learning, CLIL mo
prnciples. Scaffolding. Model of a CLIL teacher, Teacher’s Portfolio. competence

Annoratust. Hepes cospementoii kool HOCTABACH PAl 341k, CPelit KOTOPHIX 0c0oG0oe BHUMAHNE YIeis-
<ToR DOpMEPOBAHINO HOAHSASBIMHON JNIMHOCTH IKOMBHIKA, CBOOOAHO BIAICIOWEH KAK MIHUMYM TpeMs si3bi-
L% peanusaiiiy JaHHbIX CTPaTerniecKkiX testeli oGpasoBanis Obla BbGpaHa mporpaMma npodHAH3aLHH
o \)L—)]Wil'j()iidHH‘/l H BCLCHHS poiila HpeaAMCTOB Ha HHUL‘IP(]HHH.\ SA3bIKAX. ui’;lb ,’iaHHOI:l CTaTbH — O3HAKO-
SR © HOBBIM METOUHUCCKIM HOJANOAOM B 00yUCHHN HHOCTPAaHHbIM sisbikam (Content — Language Integrated
Leammg) i npeuokiTe Mojens yunrens, peasnsyioiero CLIL. Crarbs paceMaTpHBaeT XapaKkTepHbie YepThl
SISO HHICIDHPOBAHHOIO O0YUCHHs HIPEAMETY H A3BIKY, TOCICAOBATEIBHO PACKPLIBAET €€ OCODCHHOCTH,
SPCEMYIICCTBAL CIOCOOL! 1 NPHEMBI PCATH3ANNHN B CHCTeME 00pasoBatus. TAKKC B CTATHC OMHCHIBAIOTCS Pasiku-
suac smacengurannn moxeneii CLIL. Kpome Toro, B craTse packpbisaetcs cylusocTs HoHstHs Scaffolding (ITox-
SSPEEA). KOT0POH ABIOPHI MCTOAHKH HPHARIOT 0C000€ 3HAMCHHR. HPHHUMUS BO BHUMAHME Asoiinod xapaxrep
IPIAHOCICIL ¢ KOTOPBIMH CTANKHBAETCs 00ydyaeMbli BO Bpems yueGHOIO npouecca. ABTOPbL CTATbH [PEACTas-
EE0E paspaloTAHHYIO HMH KOMICTEHTHOCTHYIO Moiels yunreias CLIL u npeasaraor ucnomnssosanue [oprdo-
S0 B RGHCCTBC MHCTDYMCHTA MOHHTOPHHIA M OTPAKREHHUA 1IPoLeccd GOPMHPOBAHUS HPOJeCCHOHAIBHON KoMIle-
an yunre:s CLIL. 7
¢ Cr05a NOM3LIMHOC 00YUCHHE, NpodiibHOe 00pa3oBaHie, HHTEIPHPOBAHHOE 0OydeH e Hpei-
wors wossuxy. Content Language Integrated Learning, Konrent, Kommysukauns, Kornuuns, Kyistypa, Mozenn
1, Scalfolding (Iozzepaka), kKomitereHTHocTHas mozeis yairrenas CLIL, Hoprdommo Yuurens
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rmatton of a polylingual personabity
hild who 1s expected now to be [luent in
nguages: Kazakh, Russian and English.
o mmplement these strategic goals of education, a
programme for the profiling of school education and
thc mamntenance of a number of subjects in foreign lan-
¢s was chosen. So, in Kazakhstani schools every-
here arc introduced two directions: socio-humanitar-
1an ;mo fraining is con-
1 both directions. So in schools
lhk, l\dml\h language of instruction n the high
Il grades), wstruction in such subjects as
World History, Geography and Russian Literature will
be conducted in Russian, and in schools with Russian

natural-science. Morcover,

nultancously in

school (10-

the language of instruction n a high school, teaching
History of Kazakhstan, Geography and Kazakh Litera-
ture 1s supposed to be conducted in the Kazakh lan-
guage

science (Physics,

as

. In both types of schools. subjects in the field of
Chen Biology) will be
ght in English. [ 1.2] Thus, each graduate is expected
1o know three languages fluently after graduation.
However, the \\'i(lcx‘prcud implementation of this
programme has a number of difficulties, among which
is the lack or shortage of training materials and pro-
erammes, as well as a shortage of personnel capable of
teaching subjects in a foreign language. In the prevail-

nistry  and

d

¢ conditions, in order to solve the problems that arise
ring the transition period, it is necessary first and
foremost 1o train specialists capable and ready to carry
ut an integrated training in the subject and language.

[he idea of an integrated subject and language
(CLIL) is not new in the methodology. The
LIL {Content and Lunguage Integrated Learn-
nel was mtroduced mto science by David Marsh in
! 1 :‘:f&r to a %c;imimj process in which the content
gh an

ed throu
eign lan-

(content) is studi

Moreover,
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students are more motivated, as the emphasis is shifted
towards the practical use of a foreign language for solv-
ing very specific objective problems, not limited to
only mastering the language system (grammar, vocab-
ulary, phonetics) for communicating with representa-
tives of other cultures.

So, what 1s CLIL? As it was said above, CLIL is a
dual methodical approach aimed at studying the content
ol a subject through an additional (foreign) language,
and the content of the subject and the learning of a for-
cign language arc simultancously the goals of applying
this approach. In this connection, it is necessary to dis-
tinguish similar, but not identical concepts - CLIL
(Content-Language Integrated Learning), EMI (Eng-
lish as a Medium of Instruction), and LSP (Language
for Specific Purposes). Common to all three concepts
is the possibility of using a forcign language to study
the subject. But there is a significant difference. When
EMI is used, the content of the subject (for example,
Economics) acts as the learning goal, and the foreign
language acts as a means of mastering the content, but
the language is not studied (it is assumed that the
learner alrcady speaks the language at B1 level). When
applying LSP, the training purpose is precisely a for-
eign language used in a certain profession, for example,
English for economists and knowledge of the Econom-
ics is limited only to the knowledge of terms and their
use in professional oral and written communication. It
1s assumed that the trainee will study the Economics
additionally in his native language. As regards CLIL,
this methodological approach implies simultaneous
study of the content of the subject and the study of a
foreign language as well, which in this case is consid-
ered as ¢ means of mastering the content of the subject
and the purpose of instruction.

In the methodology. there are several m
CLIL (Soft CLIL - Hard CLIL. 4 C's of CLIL. 5 C‘a of
CLIL, 3 Dimensions of CLIL) which reveal the basic
principles of this approach . Let us consider them in
more detail.

The first model of CLIL is based on the propor-

ratio of "subject content” and "foreign L;r;-
"in the lesson. So with Hard CLIL, more atten-
tion is paid to studying the content of the subject (about
060%) than learning a foreign language (about 40%).
without changing. however, the target setting - teaching
both the subject and language. When using Soft CLIL,
the proportion of the “subject” and “language™ changes
(40% and 60% respectively) towards the increase of the
latter.

The second model -4 C's of CLIL - was devek
by D.Marsh and reveals the four basic principles under-
lying the approach: Content. Communication, Cogni-
tion, Culture, the integration of which is expressed in
defining the learning goals and expected learning out-
comes. Subsequently modified by Do Coyle it was
transformed into 5 C's of CLIL: Content, Communica-
tion, Cognition, Culture, Competence.

The fourth model of CLIL - 3 Dimensions of CLIL
- was developed by Phil Ball, who puts forward Con-
cepts. Language, and Procedures (various activities in
the lesson) as the fundamental principles. The integra-
tion of those reveals the main characteristic features of

tionate
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& Bessem Bameuaee. or they can be explained in their na-
e Bmemsee (for senior classes in primary and sec-
amians schools) 4) The study of the curriculum and the
3 of the tasks of a non-linguistic subject is
a foreign language, the students respond
however the information is
searched m both languages. Grammatical phenomena
language are c,xpiained by a teacher in a
fursign language: verbal expressions, linguistic styles

s text formations are introduced by students in a for-
sien language (or they can be clarified in their native

lan ZUAIC,
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Thus. in the presented 4 models it 1s possible to
rve stmultaneous use of both native and foreign
ges for studying a non-linguistic subject. How-

r. most methodologists tend to use the 4 model, n
which the share of the native
the subject is negligible and is expressed only in its use
10 support students in the learning process (Scaffold-

o
=
4
(2]

The term Scaffolding ( Suppon) was borrowed by
J \E;r“l from the followers of the psychological theory
elopment of personal 1_\' and psyche of the child -
otsky and his school. In this approach L.S.
\ vzotsky proposes to consider the social environment
mot as one of the factors. but as the main source of per-
somal development. The development of thinking, per-
cephion. memory and other mental functions occurs

Ssoesh the stage (form) of external activity, where cul-

language n the study of

tural means have a completely objective form and men-
tal mechanisms function quite outwardly, in an inter-
psychic manner. Only with the development of the pro-
cess the activity of mental functions is curtailed. inter-
nalized, rotated, changes from the external to the inner
plan, becomes intra-psychic. In the process of their de-
velopment and folding inward, mental functions ac-
quire automation, awareness and arbitrariness. If there
is a difficulty in thinking and other mental processes, it
is always possiblc to exteriorize - taking out the mental
function outside and clarifying its work in external-ob-
Jective activity. The plan in the internal plan can always
be worked out by actions in the external plan. As arule,
at this first stage of external activity everything that the
child does, he does in cooperation, together with adults.
As Vygotsky writes, every mental function appears on
the stage twice - first as a collective, social activity, and
then as an internal way of thinking for the child. Tt is
cooperation with other people that is the main source of
development of the child's personality, and the most
important feature of consciousness is dialogue. L.S.
Vygotsky introduces the concept of a "zone of proximal
development” - this is the space of actions that a child
can not yet fulfill himself, but can realize together with
adults and thanks to them. According to Vygotsky's
views. only that training is good. which preempts de-
velopment. [10]

Thus, taking into account the double nature of the
difficulties (a4 new subject and a new language for stud-
ying it), D.Marsh emphasizes the importance of organ-
izing the support of the trainee during the educatio
process through a system of specially developed tasks.
formulas, aigorithms of actions. consultations and.
most importantly. the organization of paired and group
forms of work, in which students receive support (not
only from the teacher. but also from classmates). nec-
essary for integrating the study of the subject and a for-
cign language.

So. having discussed the main features of CLIL,
we have to raise a new question and that is: WHO can
and must teach the subject and language? Subject
teachers? Or a foreign language teacher? As the world
practice shows, both of them can. But, of course, both
the subject teachers and the teachers of the foreign lan-
guage need a certain re-training:
nceds to be confident in his language training (at least
B2 in the international system of tertiary education),
which implies the ability to clearly present and explain
concepts and phenomena from the subject area in a for-
eign language, confidence in the correct pronunciation
of key terms, as well as the correct use of so-called
"classroom English" - the language for communicating
in the classroom. 2) The teacher of a foreign language
needs to be confident in his training on the subject,
namely: to be able to explain correctly the scientific
concepts from the subject area taught {for example, Bi-
ology), and also expand your own knowledge in the
field of scientific meta-language (special vocabulary
and pronunciation). In addition, both the subject
teacher and the foreign language teacher will need me-
thodical retraining, which will facilitate the correct im-
plementation of the integrated teaching of the subject
and language. Consequently, it means we need a new

=

1) the subject teacher
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SRS geesecm of the competence approach shows that
S ESSESE Siaec there 1s no unambiguous understanding
o Ine © £ of "competence”. Different authors give

-timitions. For instance, in the opinion of
s "Competence is a systemic unity that in-
onal, subject and instrumental Leatures and

g " M.A. Choshanov believes that compe-
FSECE 18 oot just the possession of knowledge, but a
constant desire for their renewal and use under specific

ndiions.” AM. Aronov defines competence as "the
ness of a specialist to engage in a certain activ-
According to I.A. Zimnaya competence is inter-
preted as “a knowledge-based, intellectually and per-
sonally conditioned experience of the social and profes-
sional life of a person ".

AV, Khutorskaya suggests the following defini-
ton: Competence - includes a set of interrelated quali-
ties of the individual (knowledge, skills, methods of ac-
uvity). assigned to a certain range ol subjects and pro-
cesses, and necessary for quality productive activities
in relation to them.

Duc to dictionarics, the most frequently used
word combination with the word "competence” is the

teacher's professional competence and it’s defined as
“the teacher's possession of the necessary amount of
knowledge. skills and skills that determine the for-
mation of his pedagogical activity, pedagogical com-
munication and the personality of the teacher as a
bearer of certain values, ideals and pedagogical con-
sciousness ". Thus, referring to above given definitions,
competence is a set of skills, knowledge, abilities, and
experiences.

Taking into account all aspects of CLIL approach
and the main characteristics of the term “competence”,
we suggest that the CLIL teacher should possess a cer-
tain number of professional competences which in fact
must differ from the existing models of a “discipline
(non-language) teacher™ and “language teacher™ ones.

Thus, the research into the CLIL approach and
various models of teachers allowed us to create the
Modecl of a CLIL teacher. We do think that the “model”
of a new “hybrid teacher™ must include the set of fol-
lowing competences: Content-based competence, In-
tercultural-communicative competence, Cognitive
competence, Professional-methodical competence,
Socio-cultural competence. Each of the named com-
petences incorporate a number of professional skills
that a CLIL Teacher (a teacher of a new hybrid type)
should posscss and are shown in the following table:
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ey
(WS

Contcnt-based
(ompetence
Intercultural-
communicative
competence
= ANEW
o o CLIL
TEACHER
Socio-cultural
competence
Professional-
methodical
competence

1. Subject-methodical sub-
competence

2. Design-organizational sub-
compeltence

Instrumental-technological

5

sub-competence
4. Differential-strategic sub-
competence

[

Reflexive sub-competence

1. Content-based Competence:

- Conceptual sub- competence — awareness of the
svstem of knowledge in the subject arca of the disci-
¢ Ph d ¢ of the basic concepts

fIVSICS )] understa

- The subjeci-content sub-competence -readiness

y the main subject content

1. Conceptual sub- competence

2. The subject-content sub-competence

3. Information and research sub-
competence

I. Linguistic sub-
competernce

2. Meta-linguistic sub-
competence

3. Context-Communicative
sub-competence

1. Analytical-
synthesizing sub-
competence

2. Prognostic sub-
compeltence

3. Evaluative sub-
competence

4. Creative sub-
competence

1. Universal-cultural
sub-competence

2. Axiological sub-
competence

3. Interpersonal-
communicative sub-
competence

of the disciplines taught (Physics.). understanding of
the basic laws and principles in a given subject area: the
ability to navigate the information flow and select the
subject material.

- Information and research sub-competence - the
ability to conduct a targeted search for necessary infor-
mation: ability to use methods of scientific research
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T lamercultersl-communicative competence
L - sub-competence — language profi-
vel (knowledge of BICS, general ac-

BOTTHRS ETE rae
5 Mess-linguistic sub-competence —  the
SRSRSSEeS of ihe LSP and the terminology used in the

S Womtext-Communicative sub-competence -
SSSSEY B0 use the language (BICS and CALP) within
iesssonally-orienied sphere.
3 Cognitive competence
~Analytical-synthesizing Sub-competence - abil-
¥ 10 conduct a systcmatic analysis ol problem (sub-
¢ct) stiuations, Proficicncy of thinking opcrations of
lvsis. synthesis, comparison, cle.
- Prognostic sub-comperence - the ability to make
thesces, to predict the flow of the process.
- Evaluative sub-competence - the ability to asscss
the facts, judgments, actions, hypotheses and results of
activities
- Creative sub-competence - the ability to gener-

ate original ideas and solve problem situations.

4. Psycho-pedagogical competence

- the teacher's ability to adequately perceive the
personality of the student and contribute to his for-
mation as a harmoniously developing member of soci-
cty. a patriotic citizen of his country, and the ability to
oring up the best human qualities in schoolchildren by
means of a Foreign Language.

3. Socio-cultural competence
- Universal-cultural sub-competence - an under-
fing ol the role and significance of the subject area
nee) and foreign language for humanity: aware-
aess of the role of language in the process of intercul-

mmunication.

- Axiological sub-competence - the presence of
logical aspirations, values, motivations: the pres-
T a value attitude to language: understanding
¢ context of socio-cultural reality, as a phe-
“omenon of national and common to all mankind cul-

- Interpersonal-communicative sub-competence

=

ity to adequately perceive a partner in commu-
estion: ability to interact in society: ability to estab-
1 knowledge of the laws of interpersonal and
I communication; all that characterizes the
~ developed Emotional Intelligence of a

6. Professional-methodical competence
- Subject-methodical sub-competence - aware-
“modemn trends in the development of the meth-
s understanding of the basic laws of lan-
1 and multilingual education
sign-organizational  sub-competence- the
I s in a modern school, focusing on
== Sasic principles of didactics and principles of for-
ducat; 1d CLIL approach, the ability
-ative situations, the abil-
ing into account

ub-competence —
various methods of

subject didactics; proficient use of interactive technol-
ogies, case-study technologies, etc. which are incorpo-
rated into a CLIL approach

- Differential-strategic sub-competence — the
ability to diagnose achievement of goals and objectives
of training; ability to adapt the learning process to the
level and needs of students, the ability to adjust 3 di-
mensions of CLIL

- Reflexive sub-competence - awareness of the
content of the subject and its role as a teacher of the
modern school; ability to realize sclf-education, self-
development; the ability to determine the effectiveness
of the methods used. ‘

Thus, as it can be seen from the above table, the
proposed Modcl of a CLIL Teacher demonstrates the
sct of professional skills nceessary to teach CLIL and
reflects its double Hybrid nature (content and lan-
guage). We do belicve that our model will really help
in the formation of the teacher of a new type as it puts
forward the final results of a specialized teacher-train-
ing for CLIL at pedagogical faculties. Moreover, it al-
lows the future teachers to think about their further pro-
fessional development and specify the goals and objec-
tives of'it. However, there can be a question of how to
assess the formation of a professional competence of a
future CLIL teacher?

To solve the mentioned problem we suggest the
use of the Teacher’s Portfolio - a tool for the systematic
organization of independent work of students at peda-
gogical faculties, which in this case is regarded as a log-
ical continuation of classroom activities, allowing the
student to work on a reproducing, semi-creative and
creative levels involving self-assessment. self-control
and self-study; on the basis of a student's understanding
of the demands which are placed on him. While work-
ing independently the student is assigned the role of an
active subject of the educational activity, a teacher - a
consultant, directing this activity. In addition
dent after his graduation will be able to con
work began at university and work further o
fessional development.

Teacher’s Portfolio consists of three parts:
Passport, Teaching Biography and Dossier ( by anal-
ogy with the European Language Portfolio).

In the Passport, the student in a concise form re-
flects his methodological (pedagogical), communica-
tive and intercultural competence. Itis a question of all
non-native languages studied by him. examinations and
their results, intercultural contacts that he had at a cer-
tain age or throughout his life. tables for self-assess-
ment (on the basis of CEFR ) and information about his
professional achievements. In other words. this part is
an updateable overview of learner's experience with
different languages, subjects and teaching methodol-

oy
ogy.

)

In the second part, the Teaching Biography, a
record is given of how, why and where he studied.
Teaching Biography part helps students to identify the
goals of studying at pedagogical faculty, learning the
foreign language. intercultural experience, and to as-

sess and clarify the current level of his profession
competence. The main section of this part is My cur-
rent priorities - the learner evaluates what he already
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can do al cavemt stage of studying (for all 5 compe-
the Model of a CLIL teacher). This
scclion comtmms tables for self~assessment, compiled

om the bass of amalysis of skills cunsti(uling Content-

CLIL teacher. By self-evaluating the ‘can-do’ state-
ments (description of skills) the student monitors (and
later confirms!) the development of his Professional
Competence. The example of this table is shown below:

PROFESSIONAL SKILL

good

satistfactory

I’d like to
do it

 INIERCLLILRAL-COMMUNICATIVE
COMPETENCE

My howed of 2/C1
_', cam spesk E atly in the every-day sphere .
 Iomspoik E ntly in the professional sphere

} cam spesik Emslesh fluently in the academic sphere

cam seflect amd mse the most effective strategies to solve

Gl 5D < s using both verbal and non-verbal
5Lt 3
- P o the level of students

cam mamssorm CAIL P into BICS (and vice versa)

U arzemeze werbal and non-verbal support (Scaffold-
T} 30 STAGCTES

COGNITIVE COMPETENCE

! caw comdact a sysiematic analysis of problem (subject)

nking npu wions of analysis

. synthesis,

-

flow of the process

'xct>.)udg1mnts, actions, hypotheses and

ic u”ﬁmdl idecas and solve problem situations

PROFESQI()\ AL-METHODICAL COMPETENCE

2 awore of modern trends in the development of the
methodok 7y ol fFLE

nd the basic laws of language acquisition and
I education

qe lessons in a modern secondary school

Ica =1 contextual communicative situations

izn tasks and excreises, taking into account
Taxonomy, as well as FLE

can set the aims and objectives for the lesson, cowrse

n use ICT in the practice

n create the teaching resources using 1ICT

n use various interactive technologies

n use cognitive technologies

I can use ;:'.x‘—:tud_v technologies

¢ pair and group work ol my pupils

> achievement of goals and objectives of

and neceds of students

achievements

with an cffective feedback

he subject

 CONTENT-EASED COMPETENCE _
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L=

I know the basic laws and principles of the subject (e.g.
Biology)

o mmmmene

| 1 can analyze the basic patterns of the subject

| can search the information and analyze it efficiently

I can use vanous methods of scientific research

SOCIO-CULTURAL COMPETENCE

| undersiand the role and significance of a FL in the mod-
em world

| am aware of the role of language in the process of in-
tercultenal commumication

1 can adequaicly pescenve a pariner in communication

1 am aware of the Baws of interpersonal and intercultural
SoOmmunKanoa

| 1 am sood 28 awosdmesolvine conflict situations

1 am =ood &t workine in a icam

T ory so seach sy pepils 1o work in a team

Thes. Besed on self-assessment. sclf-monitoring
Dy the staiess SSlFfeammine {improvement) in the level
of icachmme proficacncy 15 camied out.

In e theed pat - the Dssier - the student col-
lects all the mmsorals shat ostify to his succcess in
tcachmme: daplossas. cestificates. inicresting works,
plans of the lessoms. dewclopine icaching resources,
cic. - all tha comfems the student’s achievements in
the stdy af pedasosscal faculty. It will help the
lcarmer 10 refiect om Bas'her progress and can also be
used to demomstrage 50 others what he/she is capable
of In addition. #he Dossicr may contain models, cx-
amples. Ssmmplies amd & descnption of the coursce pro-
gram

So. we fosmd oem that CLIL is a methodical ap-
proach that swalwes mmesrated leaming and the subject
and a foreasm lsmsmmee wath the goal of forming and
developme both. Diespate the differences in understand-
ing of s appwoach Som the pomnt of view of different
models. there &e several essential features that charac-
terize the appeoach and determune the strategy and tac-
1ics of the teacher workme m thes direction. So. the con-
siderad featares and charactensiic features of the CLIL
methodology allow us 0 cmphasize the importance of
using the micgraied teachems of the subject and lan-
suage ai the present stage of development of the educa-
tion system and socicty as a whole. However, it is im-
portani o noie that in o= opmion. I order to ade-
quately and effectively mmplement mtegrated teaching
of the subject and language. it s first of all necessary to
train highly qualified personnel who fully possess the
peculiarities and subtleties of this methodological ap-
proach. among which we mclude Content-based, Inter-
cultural-communicative, Cognitive, Professional-me-
thodical, and Socio-cultural competences. We also sug-
gest the use of Teacher’s Portfolio as a tool of
monitoring and reﬂecting the development of the
named competences ol a CLIL teacher — a teacher of a

v hybrid™ type.
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